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Abstract 

Purpose: The purpose of this paper is to identify the factors of principal transformational leadership styles effect on 
the level of teachers’ motivation in Private Institutes at Yangon Region. The research objectives were to examine the 
levels of principal transformational leadership style including idealized influence, inspirational motivation, 
intellectual stimulation and individualized consideration, teachers’ motivation and identify the factors of principal 
transformational leadership styles effect on the level of teachers’ motivation. The survey questionnaire was applied 
for data collection with 36 teachers from 3 private institutes participated as the respondents. Multiple Linear 
Regression was applied for data analysis. The results revealed that a transformational leadership has statistically 
significant influence on teachers’ motivation. The individualized influence was the strongest influence which was 
accounted for 39.3% of the variance in the teacher’s motivation and it was statistically significant at p <.001 with the 
Beta value of .701. In conclusion, this study recommends that principals should focus on individualized consideration 
factor that enhance the level of teachers’ motivation to increase effectiveness of private institutions at Yangon Region, 
Myanmar.   The research results might be applied to school to promote utilization of transformational leadership such 
as coaching and mentoring since these could increase teachers’ motivation. 
 
Keywords: Principal, Principals’ transformational leadership, idealized influence, inspirational motivation, intellectual 

stimulation and individualized consideration, teachers’ motivation, teachers, private institutes   
 

 
1. Introduction 
 
1.1 Background of the Study 
 

Leadership and motivation are inseparable (LeTellier, 
2006). Leadership is the process of motivating a group of 
people towards the realization of a common objective 
(Abdullah et al., 2019). LeTellier (2006), mentioned that 
school leaders employ motivation to upgrade the efficiency 
of classroom and school organization. They establish 
motivational variables in the school and classroom context, 
and even in the community to ensure continuous school 
improvement. Principal leadership has been identified as a 
critical management skill to motivate a group of people 

towards the attainment of a common goal (Bello et al., 2016). 
Principals are those who ensure effectiveness and 
educational change (Cheng & Townsend, 2000). Principal 
supportive leadership is instrumental in reducing teacher 
anxiety, isolation, frustration and regulating staff behaviors 
(Ackah-Jnr, 2018). Ackah-Jnr (2018) believes that 
motivation plays a key role in leadership and asserts that 
teachers need “extra motivation”.  

The motivation, job satisfaction, and performance of 
teachers is affected by the kind of leadership style that is in 
place at work (Kiboss & Jemiryott, 2014). Principals who 
adopt a type of leadership style that provide support for 
teachers will contribute to the effectiveness of the school 
(Eranil & Özbilen, 2017). Wasserman et al. (2016) who 
examined the relationship between principal leadership style 



Phyu Thet Wai, Thanawan Phongsatha / The AU eJournal of Interdisciplinary Research Vol 9 No 1 (2024) 22-31                                    23 

 
  
 

and teacher motivation concluded that principal leadership 
style has an impact on the motivation of teachers, and how 
they perceive the teaching profession. Leadership should be 
transformative to survive in complex environment (Balyer 
& Oezcan, 2012). There is a need to maintain 
transformational leadership among principals (Haj & Jubran, 
2016). 
 
1.2 Statement of the Problem 

Leadership is described as the ability to enlist, mobilize, 
and motivate others to apply their abilities resources in a 
given cause (Eyal & Roth, 2011). The leadership style of the 
principal of the school has an impact on the teachers in their 
work in general and the teacher's perception of the teaching 
profession in particular. The effective educational leader is 
one who has the ability to enhance student learning through 
the motivation of teachers, staff and students (Hardman, 
2011). Moreover, principals have a critical role in creating a 
positive and an open atmosphere for the teacher to be 
organized and goal oriented (Wasserman et al., 2016). The 
more the leader is attentive and answers the personal needs 
of the followers, the higher their motivation at work will be 
and this encourages them to solve the problems that arise 
and increases their participation (Gilbar, 2015). 

Meanwhile, teachers are facing a variety of kinds of 
professional problem. Some of the teachers lacked 
commitment to their own progress. The majority of the 
teachers upheld the traditional work. They even lacked of 
good morale; some teachers refused to have behavior 
modify. Teachers could not participate to teach for the full 
session as normal hour. Some teachers did not consider in 
career and made a transition to another career. Teachers had 
no pride in the work which chose to join the early retire 
projects. The workload was also another reason. Teachers 
had too many special tasks to perform and teach too many 
lessons. Teachers did not have time to work and assist 
students individually. Teachers tended to purchase ready-
made lesson plans accordingly. Teachers barely had 
motivation to teach for good outcome. Moreover, teachers’ 
actions and behaviors are related to their beliefs, perceptions, 
assumptions and motivational levels. Teacher motivation 
refers to a teacher’s desire and attitude to work and 
participate in pedagogical processes within the school 
environment (Gilbar, 2015). Therefore, teacher motivation 
is an important factor to ensure that the teachers do all they 
can, so that students receive the best outcomes. The 
motivation of teacher is very important as it directly affects 
the students.  

Therefore, school principal can influence teacher 
motivation through increased levels of trust, shared 
decision-making, recognition, support and vision which are 
all characteristics of leadership. The present study aims at 

bridging the gap between theories of transformational 
leadership and motivation. The impressive body of 
empirical research on leadership has extensively compared 
styles and models of leadership. Transformational 
leadership inspires individuals to exceed their expected 
behavior (Yukl, 1998). This type of leadership enlists and 
motivates followers to identify with the leader and to 
develop an affinity for collective goals and visions. 
Transformational leaders’ impact on their followers was 
ascribed to their ability to nurture followers’ needs, 
empower them, and give them a sense of mission toward 
ethical and broad objectives that exceed their own goals. 
These leadership abilities were described as linked to 
transformational leaders’ tendency to articulate a clear 
vision, serve as a model, and provide attention and 
consideration to followers. 

More specifically (Avolio et al., 1999) claimed that 
transformational leadership involves four main leadership 
behaviors: idealized influence, intellectual stimulation, 
individualized consideration, and inspirational motivation. 
Transformational leaders exert idealized influence by 
considering their followers’ needs, acting according to the 
organization’s values and serving as a model to be emulated. 
They provide intellectual stimulation by soliciting creative 
thinking, challenging followers, and stimulating them to 
question, reframe problems, and approach old situations in 
innovative ways. These leaders display individualized 
consideration by attending to individual needs and 
differences and by helping followers work toward higher 
levels of potential. Lastly, transformational leaders provide 
inspirational motivation by providing meaning and 
challenge, acting enthusiastically, and supporting team spirit 
(Avolio et al., 1999). Under a transformational leadership 
style, followers commit themselves to common purposes 
and are encouraged to challenge basic organizational or 
social assumptions. Despite extensive research on 
transformational leadership, limited studies have focused on 
its application within the unique socio-cultural context of 
Myanmar, particularly in the Yangon Region. This study 
addresses this gap by examining how transformational 
leadership styles influence teacher motivation in this 
specific set. 

1.3 Research Questions  

1. What are the levels of principal transformational 
leadership styles including idealized influence, inspirational 
motivation, intellectual stimulation and individualized 
consideration and teachers’ motivation in Private Institutes 
at Yangon Region? 

2. What are the factors of principal transformational 
leadership styles including idealized influence, inspirational 
motivation, intellectual stimulation and individualized 
consideration influence on the level of teachers’ motivation 
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in Private Institutes at Yangon Region? 
 
1.4 Research Objectives 

1. To examine the levels of principal transformational 
leadership style including idealized influence, inspirational 
motivation, intellectual Stimulation and individualized 
consideration and teachers’ motivation in Private Institutes 
at Yangon Region 

2. To identify the factors of principal transformational 
leadership styles including idealized influence, inspirational 
motivation, intellectual stimulation and individualized 
consideration effect on the level of teachers’ motivation in 
Private Institutes at Yangon Region 
 
1.5 Significance of the Research  

 This research offers current principals’ quantifiable 
evidence regarding the impact of transformational 
leadership practices on enhancing teachers’ job motivation. 
The findings from this study also have significant 
implications for how principal prepare to meet the 
challenges of running a school and maintaining a positive 
school culture with teachers. Research on Principals’ 
transformational leadership styles are associated with 
greater sense of autonomy by teachers in the workplace 
(Bogler, 2001). If principals can learn to engage in 
transformational leadership behaviors that provide teachers 
with a greater sense of autonomy and higher levels of 
motivation, then there may be positive outcomes for 
principals, teachers, and, most importantly, the students. 
Prior research has established that principals who adopt the 
transformational leadership style can motivate their teachers 
to ensure the higher academic achievement of students.  

In education institutions, which are also affected by 
globalization, transformational leadership is significant, as 
it motivates teachers to keep up with the new practices in 
worldwide education. Latham (2012) touches on the 
significance of motivation in management. A great deal of 
importance has been given to motivation in especially 
modern management milieu, as it is fundamental to operate 
the organizations in the world of change (Simon, 1997). 
Motivation of teachers has been a globally alluring topic due 
to teachers’ great potential to affect the teaching process, 
and accordingly the operation of education institutions.  

This study also aims to inspect the relationship between 
transformational leadership and teachers’ motivation. It is 
expected that the results of the current study will be fruitful 
for education leaders and teachers in that it will render 
implications about teachers’ motivation. If the research 
finds the teachers respond positively to a specific aspect of 
transformational leadership, school principals and leaders 
can prioritize this aspect and create opportunities for 
teachers to get the support for their improvement. By 

understanding the teachers’ perceptions of transformational 
leadership styles, school leaders and administrators can 
provide teachers with the aspect they prefer and lead to 
increase work efficiency and effectiveness. Using the 
Multifactor Leadership Questionnaire, this study 
investigates the four dimensions of transformational 
leadership; idealized influence, inspirational motivation, 
intellectual stimulation, and individualized consideration on 
teacher motivation in some selected Private Institutes at 
Yangon Region, Myanmar. The result of this study can help 
school leaders and administrators to identify areas where 
improvement is required and lead to a more positive school 
environment which can have a positive impact on the 
motivation of teachers. The transformative leaders aim to 
create innovative employees who can work independently, 
think critically, and thus be of significant benefit to the 
Institutions. 

 
 

2. Literature Review 
 
2.1 Theories Related to the Variables 

Transformational leadership emphasizes its followers to 
act beyond personal interests and prioritize organizational 
achievement (Avolio et al., 1999).  The transformational 
leader is a leader who can motivate his subordinates to 
perform more than what they expected to do (Avolio et al., 
1999).  

Transformational leadership is a leadership approach 
that functions towards achieving effective change in the 
organization. In this leadership approach, more than a 
leadership approach based on the management, supervision, 
and coordination of the organization’s internal environment, 
a leadership that encourages, facilitates, and innovates 
learning is needed (Celik, 2003). Principals’ 
transformational leadership has been a focus on education 
for over a decade because of the crucial role it plays in 
influencing the performance of teachers and students. 

School transformational leadership in this study refers to 
the principals’ effort to motivate teachers in schools to 
enhance their ability in ensuring the goals of the 
organization are achieved. There are several dimensions of 
school transformational leadership model that incorporates 
some transformational leadership affects the teacher and 
practice. This includes the vision and mission of the school; 
intellectual stimulation; individual support; symbol, practice 
of professional value; engagement in decision making; 
teaching support; and monitor school activities (Leithwood 
& Jantzi, 2006). 

Review by Othman and Wanlabeh (2012) found that 
there was a positive relationship between transformational 
leadership styles with teacher motivation. Similar findings 
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were found in the Eyal and Roth (2011) study which stated 
that the leadership style of the school principals had a 
significant relationship with teacher motivation. 
Furthermore, transformational leadership has a positive 
contribution to the motivation and there was a positive 
relationship with intrinsic motivation. This is because the 
concept of transformational leadership encompasses the 
aspect of internal focus and emphases on the whole process, 
not just the result. 

 
2.2 Transformational Leadership  

According to Avolio et al. (1999), there are four 
dimensions of transformational leadership, namely, 
idealized influence, inspirational motivation, intellectual 
stimulation, and individualized consideration. The 
following section is the explanation of each factor. 
 
2.2.1 Idealized Influence 

Idealized influence, can develop employee performance 
by communicating collective purposes and values, 
demonstrating confidence and determination, and acting as 
charismatic role models (Yue et al., 2019). Idealized 
influence entails putting followers’ needs first, being role 
models for followers, doing the right thing, demonstrating 
high moral standards, and avoiding the use of power either 
unnecessarily or for personal gain. The principal is an ideal 
figure that can serve as a role model for the teachers and 
employees, trusted, respected, and able to make the best 
decisions for the benefit of school. Idealizing the effect with 
the high enough ethical and moral standards while still 
developing and maintaining the trust between the leaders 
and followers as the foundation. 
 
2.2.2 Inspirational Motivation 

Inspirational motivation concerns the way to motivate 
employees. Inspirational motivation spread positivity 
towards employees to develop their performance at work 
(Jackson, 2020). Inspirational motivation entails designing 
a better future for the organization, and articulating how it 
can be attained, setting examples and high standards of 
performance to be followed, and exhibiting determination 
and confidence. The principal can motivate all of teachers 
and employees to commit for the vision of the organization 
and support the team spirit into achieving the educational 
goals of the school. The inspiration that fosters the 
motivation such as challenges in task and work. 
Inspirational motivation ways by which leaders motivate 
and inspire those around them including practices aimed at 
creating attractive visions of future states, elevating follower 
goals and inspiring enthusiasm and optimism. These 
practices provide the meaning and challenge to followers’ 
work (Avolio et al., 1999).  
2.2.3 Intellectual Stimulation 

Intellectual stimulation used by leaders to develop 
employee capabilities of exploring and capture 
opportunities to develop performance. intellectual 
stimulation involves encouraging followers to be creative 
and innovative. Intellectual Stimulation develop employee’s 
new perspective to think and make the decision on any 
problems, whether it is new or old (Afsar et al., 2019). The 
principal can foster the creativity and innovation among the 
teachers and staff by developing critical thinking and 
problem solving to make the school better. The intellectual 
stimulation with the aim of cultivating creativity, especially 
the creativity into solving the problems and achieving a 
great common goal. Intellectual Stimulation aimed at 
developing followers’ capacities to higher levels, these 
practices stimulate effort to be innovative and creative. 
Assumptions are challenged and problems reframed, for 
example. Followers’ new ideas are solicited, and creativity 
is encouraged. 
 
2.2.4 Individualized Consideration 

Individualized consideration is depicted by giving 
attention to the developmental needs of subordinates, 
supporting them, and coaching their development. 
Individualized consideration is all about how to understand 
and develop the employee's performance. The study reveals 
positive results about Individual Consideration and 
employee’s performance. It is tough to maintain but for 
sustainable employee’s performance it one of the important 
elements (Afsar et al., 2019). The principal can act as a 
trainers and advisors to the teachers and staff (Efendi, 2015). 
Neatness dressed, polite way to sit, how to talk, eat, drink 
and how to lead will be much noticed by the teachers and 
learners. The individual considerations by realizing that 
every follower has a unique presence and characteristics that 
also have impact on the differences in treatment when 
coaching, because in the essence every individual is needs 
self-actualization, self-esteem and fulfillment of various 
personal desires (Sallis, 2006). This approach in addition 
has a positive impact on the individual growth and the 
optimization of achievement results, will also has an impact 
on the formation of the next generation leadership. 
Individualized consideration pays close attention to each 
organizational members’ needs and interests. Coaching and 
mentoring are common ways of helping followers elevate 
their personal potential. 

 
2.3 Teacher Motivation 

Motivation, which is one of the most important factors 
that affect the individual, from the simplest biological needs 
to complex human behavior, guides the individual’s 
attitudes and behaviors, activates the individual and gives 
energy to the individual to act.  On the other hand, the fact 
that educational organizations have great importance and the 
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fact that the employees who will give momentum to these 
organizations are teachers have raised the issue of teacher 
motivation. 

Teacher motivation is simply desire to teach and an 
individual’s interpersonal style toward students when 
teaching (Gagne, 2014). Teachers’ motivation is affected by 
many factors inside or outside the school. Teacher 
motivation includes the practices they employ to ensure 
students’ determination which ultimately leads to their 
success (Collie et al., 2019). In diverse cultures, teacher 
motivation has been linked to teaching quality, teacher 
commitment, and engagement which tend to influence 
students’ outcomes in the classroom (Klassen et al., 2011). 
To ensure teachers well-being and effective learning, there 
is a need to provide support (motivation) for teachers 
(Durksen et al., 2017).  The Ministry of Education assesses 
teachers’ performance by measuring their dedication and 
commitment (Seniwoliba, 2013). Teachers are vital figures 
in terms of their ability to motivate students for them to 
achieve academic success through their motivational 
strategies (Soenens et al., 2012).  

Teacher motivation is regarded as one of the significant 
factors that influence students’ interest in a particular 
subject (Keller et al., 2017). Studies have proved that 
teacher motivation is critical factor in teachers’ commitment 
to their work and students’ lessons at school (Davidson, 
2007). 

While numerous studies highlight the positive impact of 
transformational leadership on teacher motivation, some 
researchers argue that its effectiveness can vary significantly 
across different cultural contexts (Eyal & Roth, 2011). This 
study aims to explore these variations within the Yangon 
Region. 

 
2.4 Conceptual Framework 

Based on the literature review, the conceptual 
framework has been developed as shown in figure 1. 

 
 
 
 
 
 
 
 
 
Figure 1: Conceptual Framework of this study 
 
Figure 1 showed that the conceptual framework of this 

study. The conceptual framework is constructed for the 
study based on the research objectives and the literature 
review of the study. The independent variable is 
transformational leadership, which includes idealized 

influence, inspirational motivation, intellectual Stimulation 
and individualized consideration. The dependent variable of 
this study is teachers’ motivation. 

 
 

3. Research Methods and Instruments  
 
3.1 Research Design 

 
A quantitative research design was used to investigate 

the relationship between principals’ transformational 
leadership styles and teacher motivation. It uses survey 
approach in which questionnaires is used as research 
instrument. This study has two variables: independent 
variable and dependent variable. The dependent variable 
measured in this study is the level of motivation of teachers 
in Private Institutes at Yangon Region. Meanwhile the 
independent variable is the level of transformational 
leadership styles among principals in Private Institutes.  
 
3.2 Population and Sample 
 
3.2.1 Population Characteristics 

The target population consisted of teachers from Private 
Institutes in Yangon Region. The necessary characteristics 
required for the study include gender, age and education 
level.  

 
3.2.2 Sample Size 
The study was conducted in Yangon Region, Myanmar. 

The sample size for this study is 36 teachers from 3 Private 
Institutes in Yangon Region.  The sample size based on the 
number of teachers’ who met the criteria of the study.  All 
of the teachers who met the criteria were part of the study.  
 
3.2.3 Sampling Techniques 

Convenience sampling technique was employed to 
select three institutes from Yangon Region. Thirty-six 
teachers who had spent at least one or two years at the 
institute as a professional teacher included in the study. 
 
3.3 Research Instruments 

 
The 5-level Likert scale ranging from 1 Strongly 

Disagree to 5 Strongly Agree questionnaire was employed 
as the research instrument to identify the factors of principal 
transformational leadership styles effect on the level of 
teachers’ motivation in Private Institutes in Myanmar.  

  
3.3.1 Questionnaire 

The questionnaire items have 2 sections.  The first 
section questions include the transformational leadership 
dimensions: Idealized influence (8 items) adapted by 
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Sharma and Singh (2017), Inspirational motivation (7 items) 
4 items adapted by Ahmad et al. (2014) and 3 items adapted 
by Costache (2018), Intellectual stimulation (6 items) 3 
items adapted by Evangelista (2014) and 3 items adapted by 
Costache (2018), Individualized consideration (7 items) 4 
items adapted by Ogola (2017). and 3 items adapted by 
Costache (2018).  There were 7 items are used to measure 
the teachers’ motivation.  The second section is the 
questions on demographic information, which included 
gender, age and education level. 

 
 

3.4 Data Collection Procedures 
 
After obtaining informed content, the google survey 

questionnaires link was sent to the teachers from 3 institutes 
via e-mail and Viber application to access how they perceive 
their principal transformational leadership behaviors and 
their motivation as professional working in their institutes. 
A total of 45 survey questionnaires had been received; 
however, 36 responses of the questionnaires were valid to 
be used for data analysis.  

 
 

4. Data Analysis and Results 
 
4.1 Demographic Information 

 
The demographic section comprised of three items such 

as gender, age and education level. 
The demographic data of this study, which consists of 36 

respondents: 30 females and 6 males representing 83.3% 
and 16.7% respectively of the total population. There were 
5 teachers who were in the age group of 18-25 years old, 
which contributed to 13.9% of respondents. For the age 
groups 26-35, 36-45 and 46-60, there were 19 teachers 
which represented 52.8%, 9 teachers which represented 
25.0% and 3 teachers which represented 8.3%. Teachers’ 
education level ranges from bachelor’s degree to Ph.D. The 
18 respondents, which contributed to 50% of bachelor’s 
degree, while the 1 respondent (2.8%) of teachers hold 
Diploma, 6 respondents (16.7%) of teachers hold master’s 
degree and 11 teachers (30.6%) hold Ph.D. In summary, 
most of the teachers were female who are aged between 26-
35 years, which contributed to 52.8% and earned bachelor’s 
degree which was at 50%. The majority of teachers earned 
bachelor’s degree in the current study.  

 
 
 
 
 

Table 1: Demographic Information (n=36) 

 
Variables Category Frequency Percentage 

Gender Male 6 16.7% 
 Female 30 83.3% 
Age 18-25 Years 5 13.9% 
 26-35 Years 19 52.8% 
 36-45 Years 9 25.0% 
 46-60 Years 3 8.3% 
Education Level Bachelor’s Degree 18 50.0% 
 Diploma 1 2.8% 
 Master’s Degree 6 16.7% 
 Ph.D. 11 30.6% 

 
4.2 Descriptive Statistics of Variables 

 
In this section, the descriptive statistics for all 

independent variables—idealized influence, inspirational 
motivation, intellectual stimulation and individualized 
consideration, and dependent variable, which is teachers’ 
motivation were analyzed and reported the mean and 
standard deviation. 
 
4.2.1 Arbitrary Level of Questionnaire  

In the study, the 5 Level Likert Scale questionnaire 
(Agreement) was employed to collect samples’ attitudes 
toward each variables measured.  In order to interpret the 
data obtained, the following arbitrary level is utilized to 
interpret the mean value for each variable. 
 
Table 2: Arbitrary Level for Interpretation of Questionnaire Data 
(Transformational Leadership and Teachers’ Motivation) 

 
Arbitrary Level Interpretation 

1.00 – 1.79 Strongly Disagree 

1.80 – 2.59 Disagree 

2.60 – 3.39 Neutral 

3.40 – 4.19 Agree 

4.20 – 5.00 Strongly Agree 

(Pimentel, 2010)  
 

4.2.2 Descriptive Statistics of Variables 
 
Table 3: Mean and Standard Deviation of Transformational 
Leadership and Teachers’ Motivation (n=36) 

 
Variables Mean S.D. Interpretation 

Idealized  
influence 

4.16 0.49 Agree 

Inspirational  
Motivation 

4.09 0.58 Agree 

Intellectual  
Stimulation 

4.09 0.63 Agree 

Individualized 
Consideration 

4.21 0.43 Strongly Agree 
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Variables Mean S.D. Interpretation 

Teachers  
Motivation 

4.24 0.40 Strongly Agree 

Table 3 shows the level of teachers’ motivation towards 
idealized influence of principal’s transformation leadership 
with the mean of 4.16, the mean score of inspirational 
motivation was 4.09, the intellectual stimulation’s mean 
score was 4.09, while the individualized consideration had 
the mean score of 4.21 which indicated the strong agreement 
in all variables. Overall, the analysis results revealed that 
principal’s transformational leadership and teachers’ 
motivation level were in the strong level of agreement.  
 
4.3 Hypotheses Testing 

 
A multiple linear regression analysis was conducted to 

test if independent variables; four dimensions—idealized 
influence (II) and inspirational motivation (IM) together 
with intellectual stimulation (IS) and individualized 
consideration (IC) have a significant influence to teacher 
motivation. 
 The hypothesis of the research has been set as follows. 
 H0: Principal’s transformational leadership styles 
(Idealized influence, Inspirational motivation, Intellectual 
Stimulation and Individualized consideration) does not 
influence teachers’ motivation. 

Ha: Principal’s transformational leadership styles 
(Idealized influence, Inspirational motivation, Intellectual 
Stimulation and Individualized consideration) influence 
teachers’ motivation. 

 
Table 4: ANOVA Omnibus tests 

 
 SS df F p η²p 

Model 3.4049 4 11.67 < .001 0.601 
Idealized 
influence 0.1558 1 2.14 0.154 0.064 

Inspirational 
Motivation 0.0753 1 1.03 0.318 0.032 

Intellectual 
Stimulation 0.2049 1 2.81 0.104 0.083 

Individualized 
Consideration 1.4637 1 20.07 < .001 0.393 

Residuals 2.2612 31 

Total 5.6661 35 

 
 Table 4 showed the multiple linear regression model.  

It is showed that the linear combination of independent 
variables measures was statistically significant related to 
teachers’ motivation F (4,35) = 11.67, p = <.001. The four 
variables combined relationship was .601 indicating that 
approximately 60.1% of the variance of teachers’ 

motivation can be accounted for by the linear combination 
of independent variables.  The results was consistent with 
the previous research by (Eyal & Roth, 2011; Othman & 
Wanlabeh, 2012). 

 
Table 5: Fixed Effects Parameter Estimates 

Names β t p 

(Intercept) 0.000 94.24 < .001 
Idealized 
influence -0.409 -1.46 0.154 

Inspirational 
Motivation 0.177 1.02 0.318 

Intellectual 
Stimulation 0.370 1.68 0.104 

Individualized 
Consideration 0.701 4.48 < .001 

 
Table 5 showed the relative strength of the independent 

variables on the dependent variable.  One of the indices 
was statistically significant. The individualized 
consideration was accounted for 39.3% of the variance in 
the teacher’s motivation and it was statistically significant at 
p <.001 with the Beta value of .701.  

The intellectual stimulation was the second strongest 
influence which was accounted for 8.3% of the variance in 
the teachers’ motivation and it was not statistically 
significant at p = 0.104 with the Beta value of .370.  

Furthermore, the result also revealed that idealized 
influence (β = -0.409, p = 0.154), inspirational motivation 
(β = 0.177, p = 0.318) did not significantly influence 
teachers’ motivation. 

The formula for the model of the independent variables 
towards teachers’ motivation is as follows. 

Ŷ = (-0.409) Idealized influence + 0.177Inspirational motivation + 
.370Intellectual stimulation + .701Individualized consideration 

 
 

5. Discussion and Conclusions  
 
5.1 Answers to the Research Questions 
 

The findings of this study showed that the levels of 
principal’s transformational leadership styles including 
idealized influence with the mean of 4.16, inspirational 
motivation with the mean of 4.09, intellectual stimulation 
with the mean of 4.09 were high and the individualized 
consideration had the mean score of 4.21 which indicated 
the very high level of agreement. This study also indicated 
that the motivation level of teachers working at Private 
Institutes, Yangon Region had the mean score of 4.24, 
which was considered as very high.     

The aims of this study were to determine the motivation 
level of teachers working at Private Institutes and the levels 
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of principal transformational leadership styles according to 
the perceptions of teachers and to identify the factors of 
principal transformational leadership styles influence on the 
on the level of teachers’ motivation in Private Institutes at 
Yangon Region.  

Based on the results of present study, the individualized 
consideration was accounted for 39.3% of the variance in 
the teacher’s motivation and it was statistically significant at 
p <.001 with the Beta value of .701. This means that there 
was a factor of principals’ transformational leadership 
influence on the level of teachers’ motivation and a 
significant relationship between them. The results of this 
study supported the previous study reviewed by Othman and 
Wanlabeh (2012) found that there was a positive relationship 
between transformational leadership styles and teachers’ 
motivation. Similar findings were found in the Eyal and 
Roth (2011) study which stated that the leadership style of 
the school principals had a significant relationship with 
teacher motivation.  

 
5.2 Discussion 

The objectives of this research were to examine the 
levels of principal transformational leadership style 
including idealized influence, inspirational motivation, 
intellectual Stimulation and individualized consideration 
and teachers’ motivation in Private Institutes at Yangon 
Region and to identify the factors of principal 
transformational leadership styles effect on the level of 
teachers’ motivation. 

The study indicated that the agreement level of 
principals’ transformational leadership styles and teachers’ 
motivation were high and very high. This study found that a 
factor of transformational leadership: individualized 
consideration had a statistically significant influence on 
teachers’ motivation.  

Transformational leadership factor effect towards the 
level of teachers’ motivation. 

The Beta value of individualized consideration was .701, 
which indicated that using of individualized consideration is 
significantly influence by the principal transformational 
leadership on teachers’ motivation. The study reveals 
positive results about individual consideration and teachers’ 
job performance. It is tough to maintain but for sustainable 
employee’s performance it one of the important elements 
(Afsar et al., 2019). The principal can act as a trainers and 
advisors to the teachers and staff (Efendi, 2015). In addition, 
this approach has a positive impact on the individual growth 
and the optimization of achievement results will also has an 
impact on the teachers working in Private Institutes at 
Yangon Region. Individualized consideration pays close 
attention to each organizational members’ needs and 
interests. Coaching and mentoring are common ways of 

helping followers elevate their personal potential. The 
finding of this study aligned with the study of Sallis (2006) 
which showed the individual considerations by realizing that 
every follower has a unique presence and characteristics that 
also have impact on the differences in treatment when 
coaching, because in the essence every individual is needs 
self-actualization, self-esteem and fulfillment of various 
personal desires. 

 
5.3 Implications for Practice 
 

The results of this study have implications for the current 
principals of institutes quantifiable evidence regarding the 
impact of transformational leadership practices on 
enhancing teachers’ job motivation. This study also has 
significant implications for how principal prepare to meet 
the challenges of running a school and maintaining a 
positive school culture with teachers. Research on 
Principals’ transformational leadership styles are associated 
with greater sense of autonomy by teachers in the workplace 
(Bogler, 2001). If principals can learn to engage in 
transformational leadership behaviors that provide teachers 
with a greater sense of autonomy and higher levels of 
motivation, then there may be positive outcomes for 
principals, teachers, and, most importantly, the students.  

The result of this study can be applied to the aims of 
school leaders and administrators to identify areas where 
improvement is required and lead to a more positive school 
environment which can have a positive and significant 
impact on the motivation level of the teachers. The 
transformative leaders aim to create innovative employees 
who can work independently, think critically, and thus be of 
significant benefit to the Private Institutions.   
 
5.4 Conclusion 
 

In this study, a quantitative research design was used to 
investigate the relationship between principal’s 
transformational leadership styles and teachers’ motivation. 
It uses survey approach in which questionnaires is used as 
research instrument. The google survey questionnaires link 
was sent to the teachers from 3 institutes via E-mail and 
Viber application to access how they perceive their principal 
transformational leadership behaviors and their motivation 
as professional working in their institutes. A total of 45 
survey questionnaires had been received; however, 36 
responses of the questionnaires were valid to be used for 
data analysis. The study can be concluded that a factor of 
transformational leadership: individualized consideration 
influences the high level of teachers’ motivation.  
 
 
 



30                            Phyu Thet Wai, Thanawan Phongsatha / The AU eJournal of Interdisciplinary Research Vol 9 No 1 (2024) 22-31 
 

 

 
5.5 Recommendations for Future Research   

 
For Principals and Administrators 
The principals and administrators of the Private 

institutes are recommended to understand the importance of 
transformational leadership and its effects on teachers’ 
motivation that can lead to the effectiveness of Institutes. 
The administrators of private institutes should focus on the 
factors of transformational leadership that can influence the 
teachers’ motivation by coaching, mentoring and helping 
them to elevate their personal potential. The teacher 
motivation is an important factor to ensure that the teachers 
do all they can, so that students receive the best academic 
outcomes and achievements in the institution overall 
performance. Accordingly, educational administrators must 
be patient, collaborative, understanding and encouraging.  

For Future Researchers 
The current research focused only on one region of 

Myanmar, limiting its applicability to other regions. It would 
be more beneficial for the principals and administrators if 
the research could be extended to the private institutes in 
other regions of Myanmar. The purposive sampling was 
used to select 3 institutes in the Yangon Region. This means 
that the large simple size of the region made it possible to 
collect data from all the target population. Future 
researchers are recommended to carry out similar research 
in the Yangon region using many institutes which will help 
in the reliability, validity, and generalizing the findings 
obtained. Additionally, future researchers are encouraged to 
explore different leadership styles and their influence on the 
motivation level of teachers working in private institutes. 
This expended investigation would provide a more 
comprehensive understanding of the relationship between 
principal’s leadership styles and teachers’ motivation across 
various region in Myanmar.  
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